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RESILIENCE1 DATA

In Spring, 2019 students in 4 school districts completed Resilience Surveys to 
assess their perceptions about the presence of resilience promoting factors in their 
lives. The survey is called the Child and Youth Resilience Measure2 and includes 
three categories of resilience factors: individual, relational and community.  
Individual resilience factors ask about knowing where to seek help, skills like 
persistence and self-control, and a sense of support from peers. Relational factors 
ask about the child’s sense of security and relationships with their family members 
or other caregivers. Community factors ask about things like belonging, and pride 
in one’s ethnicity and community. Students responded, “No”, “Sometimes”, or “Yes” 
to 12 items in grades K-8 or 28 items in grades 9-12.

Understanding the presence of resilience promoting factors in the lives of youth 
gives us clues about where they can draw strength from to navigate through 
adversity and adapt positively - contributing to their success in school and 
beyond. If we are aware of areas where fewer resilience promoting factors exist, 
we can build strategies and practices to develop mindsets, behaviors, and skills 
that will help children navigate adversity.   

THE CULTURE OF CARE INITIATIVE  

Through the alignment of local health 
and education sectors, this initiative aims 
to create trauma-informed and equitable 
school cultures. Four CARE coaches guide 
this work, in partnership with an Advisory 
Board, to develop schools where all 
teachers and staff are equipped with the 
skills, tools, and mindsets necessary to 
nurture resilience. Key strategies include 
training and facilitating professional 
learning communities of administrators, 
teachers and staff.  Culture of Care is an 
initiative of Better Together, with the High 
Desert Education Service District. Funding 
is provided by the Central Oregon Health 
Council.

1  Resilience definition based on: Masten, A. S. (2018). Resilience theory and research on children and families: 
Past, present, and promise: Resilience theory and research. Journal of Family Theory & Review, 10(1), 12–31. 
2  Ungar and Leibenberg (2011); see the Resilience Research Centre (https://resilienceresearch.org/)

Resilience is a process of positive 
adaptation in the face of adversity. It is 
nurtured through individual, relational, 
and community factors, which we call 

“resilience factors.”



PURPOSE OF THIS PROJECT

This project was designed to inform the Culture of Care Initiative, as well as 
the broader TRACEs movement, which seeks to ensure that everyone has the 
strengths, social connections, and community experiences needed to thrive. 

Two key aims identified in partnership with the Culture of Care Steering 
Committee were:

1 Highlight resilience factors among students of underserved race/ethnicity and   
English language learners.

2 Identify resilience factors that support student attendance.

PARTICIPATING STUDENTS

Across the 4 school districts, 85% of elementary students took the survey, along 
with 73% of middle school students and 56% of high school students. Other 
students opted out or were absent on the survey day. 

Data for 3 districts were linkable with student data for analysis: Sisters, Bend-
LaPine, Crook County.  This included a total of 15,963 students: 8,419 elementary 
students, 3,921 middle school students, and 3,623 high school students.

Student Characteristics: [Defined by the Oregon Department of Education]
Students of Underserved Race/Ethnicity comprised 18% of the overall student sample. This 
includes students whose race/ethnicity is Hispanic/Latino (11%), American Indian/Alaska 
Native (4%), Black/African American (<1%), and Native Hawaiian/Pacific Islander (<1%). 
Not included in this definition are: White/Caucasian (81%), Asian (<1%), and students who 
identify with more than one race/ethnicity (<1%), with the exception that any student 
reporting Hispanic/Latino is included even if they also identify another race/ethnicity.

English Language Learners comprised 1.4% of the sample. This was defined as receiving 
or being eligible for English Learner services in the ESEA Title III: English Learner collection 
in the 2018-2019 school year. There were 12 different languages spoken by students in 
this group. The most common were Spanish (92%), Vietnamese (1%), and Tagalog (1%), 
Japanese (1%), and other languages (1%).

Economic Disadvantage was defined as eligible for free or reduced lunch at any point 
during the 2018-2019 school year. This included 36% of the sample.

Students with Disabilities was defined as receiving special education services during the 
2018-2019 school year. This included 9% of the students participating in this project.



RESILIENCE FACTORS AMONG STUDENTS OF UNDERSERVED RACE/ETHNICITY 
AND ENGLISH LANGUAGE LEARNERS
(A summary of strengths: survey items with high scores)

Strengths are defined as survey items where students reported “Yes”, or closer to 
“Yes” than to “Sometimes.” These strengths are factors that are already promoting 
resilience. Identifying these strengths helps us recognize resilience in-action, and 
may also help to identify ways to continue to nurture strengths. 

Unique Strengths Demonstrated (among students of underserved race/ethnicity 
and English learners)3 

• Both groups strongly reported, “I am proud of my ethnic background.”
• English language learners also strongly reported, “My parents/caregivers 

watch me closely, know where I am and what I am doing.”

Shared Strengths 
Students in both groups also reported strengths that were shared with other 
students (i.e., students with economic disadvantage, students with disabilities, 
and students overall). 

• In every single grade level students in both groups strongly reported, 
“Getting an education is important to me.”

• In most grades both groups also strongly reported, “I feel secure when I am 
with my family.”

They also reported 3 additional strengths on the longer survey in high school: 
• “I know how to behave/act in different social situations.”
• “There is enough to eat at home if I am hungry.”
• “I feel secure when I am with my family.”

Other common strengths shown in one or more grade level included:
• “I like the way my family celebrates things, like holidays or learning about 

my culture.”
• “I know where to go to get help.”
• “I have chances to learn things that will be useful when I am older.”

Summary
Students of underserved race/ethnicity and students who are learning English 
show strengths in a large number of resilience factors that support learning, 
health, and well-being. They care about getting an education and their families 
care about them when times are hard. In high school, they express ethnic pride, 
and that they know how to act in various social situations. 

3 These two items were only asked in high school.





RESILIENCE FACTORS THAT SUPPORT STUDENT ATTENDANCE
(a focus on chronic absenteeism4)

To foster student engagement, learning, and academic success, it’s important 
for students to actually be at school. In our state, 1 in 5 students are chronically 
absent, meaning they miss 10% of school days or more. We know that students in 
our communities miss school for many reasons, and that their absences are often 
excused. Many chronically absent students miss school for health and mental 
health reasons; others may miss school due to transportation issues, challenging 
issues with families, or unmet needs (food insecurity, unstable housing, access to 
laundry facilities, etc.).

Rates of chronic absenteeism among students in our sample of 3 districts ranged 
from 16% in elementary school to nearly 20% in high school. Rates differ by factors 
such as economic disadvantage, race/ethnicity, disability status, English language 
learner status, and grade level. This analysis teases these factors apart to identify 
which ones are driving the associations, and to identify resilience factors that 
support attendance5.  

Economic Disadvantage is linked with More Absenteeism
Economic disadvantage status predicted more chronic absenteeism among 
elementary and high school students, even when accounting for these students’ 
race/ethnicity, disability status, English learner status, and grade level.

In fact, students with economic disadvantage were 1.5 times more likely to be 
chronically absent in grades K-5 and 2 times more likely to be chronically absent 
in high school. 

Resilience Factors Support Attendance
Two types of resilience factors were important to rates of chronic absenteeism. 

• The number of caring adults students reported in their lives. (Grades K-8) 
• Community-level resilience factors (average of 10 items). (Grades 9-12) 

These factors were linked with less absenteeism for all students, and helped 
shrink the gap between students with economic disadvantage and other 
students, controlling for students’ race/ethnicity, disability status, English learner 
status, and grade level. 

Examples of community resilience factors:
• “I am proud of my ethnic background.”
• “I am treated fairly.”
• “Getting an education is important to me.”
• “I feel that I belong at my school.”
• “I have people I want to be like.”
• “Spiritual beliefs are a source of strength for me.” 

4  Chronic absenteeism was defined as missing 10% or more of school days in 2018-2019. Data come from 
administrative records of the Oregon Department of Education.
5  Analysis utilized multilevel models to account for all factors simultaneously, and for the school students attend. 
Results cannot determine whether or not resilience factors cause reductions in chronic absenteeism.



Caring Adults  
Students who reported 4 or more 
caring adults were 27% less likely 
to be chronically absent in grades 
K-5 than students who reported 
only 1 caring adult. In grades 6-8 
they were 36% less likely.

Community Resilience Factors
 High school students who 
reported “Yes” on community 
resilience-promoting factors were 
44% less likely to be chronically 
absent than students who 
reported “Sometimes”.

Students of Underserved Race/Ethnicity and English Language Learners
In middle school, students of underserved race/ethnicity were 30% less likely to be 
chronically absent, when accounting for economic disadvantage, disability status, 
English language learner status, and grade. They were neither more nor less likely 
to be chronically absent than other students in grades K-5 and 9-12. 

English language learner status was not linked with chronic absenteeism in our 
analysis.

SUMMARY OF FINDINGS

Resilience among Students of Color and English Language Learners
Students of color and students learning English show strengths in many resilience 
factors that support learning, health, and well-being. Some of their most 
consistent strengths are:

1  They care about getting an education (all grades).

2  Their families care about them when times are hard (all grades). 

3  They are proud of their ethnic background (high school).

4  They know how to act in various social situations (high school). 

Caring Adults and Community Factors Support Attendance
Students with economic disadvantage were 1.5 times more likely to be chronically 
absent in grades K-5 and 2 times more likely to be chronically absent in high 
school. 



Two types of resilience factors were linked with less absenteeism for all students, 
and helped shrink the gap between students with economic disadvantage and 
other students:  

1  The number of caring adults students reported in their lives (grades K-8)

2  Community-level resilience factors (average of 10 items, grades 9-12) 

IMPLICATIONS

• The Culture of Care initiative focused on strengthening resilience is essential 
– especially in current context of increased stress, trauma, and instability.

• Nurturing resilience requires partnering with families and communities, in 
particular during the COVID-19 pandemic with less time spent in schools.

ACTIONS

Results underscore both the presence of resilience in students’ lives, and 
the importance of resilience to their success in school, represented here by 
attendance. 

Current Context
These findings are even more relevant now in the midst of the COVID-19 public 
health crisis and ensuing economic crisis. We are experiencing collective adversity 
that disproportionately affects students from underserved race/ethnicity 
and English language learners. Public outrage over this disproportionality 
and discrimination in public systems has contributed to a resurgence of 
demonstrations for racial justice.

• With increasing adversity, students’ resilience is of paramount importance. 
• With more learning taking place at home, supporting families and other 

caring adults as key sources of students’ resilience is paramount.
• With less physical proximity, we must find new ways to bolster community 

resilience - to create belonging, pride, and involvement in community.

Recommendations

1  Remove Barriers to Resilience of Students from Underserved Race/Ethnicity 
and English Language Learners (and their families)
Results clearly showed that students care about getting an education.  Yet 
barriers get in the way of their success. Considerations include:

• Ensure that all adults (bus drivers, teachers, administrators, etc.) are supported 
to identify and deconstruct biases. Keeping the knowledge that students care 
about their education front-of-mind when interpreting students’ behavior can 
help adults focus on the challenges threatening their success.



• Continue to strengthen trauma-sensitive school cultures, procedures, and 
professional development.  

• Make it easy for families to engage with teachers and schools. Ask early and 
often; reach out in multiple ways. When families do not attend events or 
respond to school communications try more personal and direct strategies. 
Students reported that their families are a strong resilience factor to their 
success, yet many families face challenges engaging with schools.

• Support staff wellness and resilience so that adults bring their best selves to 
interactions with students and families.

2  Ensure that School Experiences Center Students and Families of Color
These results indicate that school and district teams need to find ways to make 
schools places where education and ethnic pride converge. Two of the strongest 
resilience factors for students of underserved race/ethnicity and English language 
learners were, “getting an education is important to me,” and, “I am proud of my 
ethnic background.” Ideas to bring these resilience factors more closely together 
include:

• Ensure that curricula center contributions from people of color (e.g., in 
science, history, art, literature, etc.) and teachers use Essential Questions 
that allow students to engage with topics of equity, justice, and historical 
trauma. 

• Create opportunities for students to connect through affinity spaces 
(including remotely) and develop programming in their home languages 
and cultures that can be deployed school-wide.

• Invite families to partner on developing culturally specific programming 
with schools.

• Create anti-racist learning communities among students, teachers, and 
other adults working in schools.

• Support opportunities for student advocacy and voice at school and in the 
community.

• Hire/develop/promote teachers and leaders of color and/or who learned 
English as a second or third language.

3  Boost Resilience Factors that Support Attendance
Results clearly showed the importance of resilience factors to student attendance. 
Action areas 1 and 2 should help strengthen these factors - and also reduce 
barriers to activating the resilience that already exists in students’ lives. 
Additionally, finding suggest a focus on caring adults and community resilience 
factors, such as:

• Caring adults: Ensure that each student can identify multiple caring adults 
in their lives. Collaborate with before/after school programs, mentoring 
programs, families, and school counselors.



• Being treated fairly: Ask students what it means to be treated fairly and 
collaborate with students to put that into practice. Consistently use student 
voice in policies, procedures, content, and other aspects of students’ school 
experiences.

• Belonging: Empower students and families to partner with schools to create 
a sense of belonging in spaces (physical and remote), in procedures and 
operations, and in curriculum and classroom content.

• Community involvement: Provide opportunities for students to engage with 
the communities in which they live. Partner with community organizations 
in service learning and internships (e.g., opportunities available through 
Volunteer Central Oregon, and Youth Career Connect, respectively, among 
others) and/or other meaningful opportunities to create connections 
between school and community life.


